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Mission Statement

Since its inception in 1969, the Hutchins School has maintained its commitment to innovative pedagogy and interdisciplinary inquiry into vital issues of modern and post-modern concern.  

Hutchins seeks to graduate students who are lifelong learners, skilled in analysis and synthesis, 

and in communicating effectively both orally and in writing.  Graduates are able to tolerate 

ambiguity and to understand that the most pressing questions have no simple answers.  Hutchins graduates are well prepared for careers in law, teaching, and for graduate work across a broad 

range of disciplines.  To these ends, Hutchins uses the following pedagogical tools:

· seminar-based learning in which students form a learning community dedicated to asking probing questions and exploring multiple ways of approaching them;
· thematic, interdisciplinary and cross-cultural courses which ask questions about major contemporary issues and address them from the perspectives of different fields of knowledge;
· small classes so that each student can be an integral part of our discussions;
· collaborative learning and the opportunity to form close ties with faculty and other students.
Description of Program

In the lower division the Hutchins School offers an integrated General Education program. Students enroll in a 12 unit seminar each semester during their first two years, thereby fulfilling all of their GE requirements except Math.  Each seminar is organized around an integrating theme.  A 

description and summary of topics covered in each seminar is included at the end of this report:


LIBS 101: The Human Enigma 


LIBS 102: In Search of Self


LIBS 201: Exploring the Unknown 


LIBS 202: Challenge and Response in the Modern World

Both majors in the upper division of the Hutchins School (Track I: Interdisciplinary Liberal Arts and Track II: Pre-Credential Subject Matter Preparation) include the same core requirements.  A 

description and summary of the requirements for each major is included at the end of this report:  


LIBS 302: Introduction to Liberal Studies


LIBS 304: We Hold These Truths 


LIBS 308: The Practice of Culture


LIBS 320/420: Seminars in Each of Four Core Areas



Core A: Society and Self



Core B: The Individual and the Material World



Core C: The Arts and Human Experience



Core D: Consciousness and Reality


LIBS 402: Senior Synthesis        

A. Basic Information
Number of majors:  419



Number of permanent faculty:
  12

Number of temporary instructors:  13

Number of courses:  53 (reflects course numbers listed in catalog)

Number of GE courses:  4 LD (12 unit seminars); 1 UD (320D, 3 unit seminar)

Number of Degrees:  2 Majors plus Minor in Interdisciplinary Studies

Number of concentrations:  N/A

Department Chair or Program Coordinator:  Prof. Jeannine Thompson

B. Learning Objectives
Objectives specific to seminar-based pedagogy of Hutchins program

Students will be expected to:


1. Engage actively in the learning process and take responsibility for learning.


2. Develop ability to read critically and to raise questions about assigned materials.


3. Cultivate clarity and cogency of oral and written communication.


4. Hone listening skills and ability to build on ideas and remarks of others.


5. Learn to work collaboratively with others in group projects and labs.


6. Self-assess individual learning process.


7. Participate in on-going assessment of seminar process. 


8. Participate in assessment of effectiveness of Hutchins program.

Objectives specific to interdisciplinary curriculum

Students will be expected to:


9. Refine critical and analytical skills. 


10. Explore specific topics/themes through a broad range of disciplinary perspectives.


11. Develop research skills and ability to synthesize information across different disciplines.


12. Gain an appreciation for the complex interrelationships between different factors that shape 

human 
experience - economic, political, scientific, psychological, creative/expressive, etc.



13. Cultivate an in-depth knowledge of American culture and institutions.


14. Deepen awareness and appreciation of other cultures.

Objectives specific to Liberal Arts major (Track I)


Students will be expected to:


15. Identify an Area of Emphasis as focus for independent study/senior research projects.


16. Engage in collaborative planning of personal educational and career goals.

Objectives specific to pre-credential Liberal Studies major (Track II)

Students will be expected to:


17. Fulfill state requirements for admission to credential programs and partially fulfill state 


requirements for CLAD certification.


18. Understand historical and cultural context of education in the USA.


19. Develop working knowledge of child development/language development/learning disabilities.


20. Collect resources to be used in teaching reading, art, drama, or science.

Linking Knowledge and Values 


Students will be expected to:


21. Develop an appreciation for diversity and a willingness to acknowledge and respect 


different points of view.


22. Cultivate interpersonal skills, such as openness, honesty, tolerance, patience, and respect.


23. Cultivate skills vital to democracy, particularly the ability to engage actively in dialogue and 

decision making, as modeled in seminar interaction.


24. Become actively engaged in the off-campus community.

C. Aligning Courses with Learning Objectives
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D. Program Assessment Approach

The primary instrument used in assessing student learning at the program level is the student portfolio, which is submitted to the instructor at the end of each semester in the lower division GE program and again at the end of the senior year in the Senior Synthesis (LIBS 402), the capstone course of the Hutchins Program.  

In addition, the collaborative planning process for the lower division (LIBS 101, LIBS 102, LIBS 201, and LIBS 202), Introduction to Liberal Studies (LIBS 302), We Hold These Truths (LIBS 304), Practice of Culture (LIBS 308), and Senior Synthesis (LIBS 402) provides an on-going forum for assessment of student learning and evaluation of program objectives in relation to actual outcomes.  

The Hutchins School recently conducted a focus group discussion with students in the lower division GE program and is in the process of conducting a student project evaluating the portfolio process in the upper division.  In addition, faculty have sought to foster on-going dialogue with alumni, through both formal surveys and informal gatherings, in order to encourage feedback about the value of their experience in the Hutchins School in helping them to achieve a high quality of life after graduation.

Portfolio
Description: The portfolio provides students an opportunity to evaluate what they have accomplished.  In the lower division, students are required to submit a portfolio of their work at the end of each semester and to write a paper at the end of the fourth semester (LIBS 202), evaluating their progress over the course of their first two years in college.  The portfolio includes all of the student’s written work; such as notes on readings and in-class discussions, weekly response papers, copies of forum responses on the web; as well as summaries of individual or group projects; including group videos, science labs, service learning, field trips, etc.  In addition, the final essay assignment in each of the four lower division seminars requires the students to evaluate their learning in that course, demonstrating an understanding of how diverse disciplinary perspectives (as outlined in the attached summary of lower division courses) relate to the dominant 

themes of the course.  Learning objectives are clearly articulated in the syllabus for each course and 

are addressed throughout the seminar in a collaborative assessment of the learning process. 

In the upper division, students enroll in LIBS 402, Senior Synthesis, in which they compile a portfolio of their work in the major, write an intellectual autobiography, and complete a senior project that builds on an area of interest that has emerged in the course of their academic career.  The upper division portfolio is structured around the student’s work in the four Core Areas (see attached description of upper division program), and requires students to evaluate the progress of their learning through the use of a self-assessment matrix (attached).  Students are introduced to the portfolio in LIBS 302; they are required to purchase a three ring binder which contains information about the Hutchins Program, including a description of the general learning objectives and exercises for clarifying their own goals as they begin their work in the major.  In addition, faculty are encouraged to incorporate use of the self-assessment matrix in the Core Area seminars (LIBS 320 and other courses as noted in footnote 2 above) to foster continuity in the students’ evaluation of their progress in the program.  The matrix provides a tool for both faculty and students to identify particular areas needing development.  While the Hutchins School generally does not require students to repeat classes, students with poor writing skills are encouraged to take English 375.  The small seminar format allows faculty to work with individual students to help them

develop their skills in other areas.

Assessment of the pre-credential requirements in Track II is primarily a matter of insuring that students have met the state-mandated requirements for admission to the credential program.  Currently this is done by a full-time faculty member who is given 3 units of release time to advise students and to evaluate their files after graduation.  In addition, all faculty advise students on an on-going basis to make sure that they are on track with these requirements.  The attached advising forms provide a clear explanation of the requirements and are a useful tool for both faculty and students in evaluating progress toward graduation and completion of waiver requirements.       

Justification: The portfolio process provides the students an opportunity to reflect on their own learning.  In connection with the final summary paper in the lower division and the intellectual autobiography in the upper division, it provides the faculty with thorough documentation of each student’s intellectual development.  In addition, it provides useful feedback about strengths and weaknesses in particular areas of the curriculum, generating on-going discussion in faculty meetings regarding possibilities for improvement.  

Collaborative Planning

Description: The collaborative planning process in each of the Hutchins lower division seminars entails extensive meetings among a four to six member cadre of faculty members who each teach a section of the seminar.  The cadre continues to meet weekly throughout the semester to discuss assignments, coordinate weekly symposia, and evaluate strengths and weaknesses in the curriculum.  At the end of the semester, in addition to an assessment of their own learning, students are asked for feedback about what they consider to be the most and least successful aspects of the course.  Faculty then meet to make recommendations for the following year.  In the upper division, there is a similar, though less extensive, collaborative process among the faculty who teach LIBS 302 and LIBS 402 (described above) as well as the two larger lecture courses that form part of the core of the upper division curriculum (LIBS 304: We Hold These Truths and 

LIBS 308: Practice of Culture).       

Justification: With several different faculty involved in the planning and instruction of each of the lower division courses, there is considerable opportunity for assessing the effectiveness of both curriculum content and pedagogical practice.  Faculty are able to learn from each other about how to encourage active participation in the seminar process, how to structure effective writing tutorials, and how to teach material from outside their own disciplinary training.  Similarly, the on-going collaboration among faculty who teach LIBS 302, LIBS 304, LIBS 308, and LIBS 402 allows for continual refinement of the overall program.   

Focus Groups

Description: In preparation for the WASC report on General Education, the Hutchins School conducted a focus group of LIBS 202 students who were about to complete the lower division program.  Students were asked to fill out a questionnaire about their own perceptions of the purpose of a General Education program and the extent to which they felt that their experience in the Hutchins School had fulfilled that purpose.  Results of the questionnaire and ensuing discussion were written up and distributed for discussion at a faculty meeting.  Currently, a small group of students are involved in a focus group to evaluate the upper division portfolio process.  The Hutchins School will establish similar focus groups in the future in order to evaluate different 

aspects of both the upper and lower division curriculum.

Justification: Focus groups supplement the on-going feedback from the student portfolio and collaborative planning process in areas that the Hutchins faculty identify as needing attention.  The results of the current student project evaluating the portfolio process should serve to increase its effectiveness as an assessment tool for both the individual student and the program as a whole.
Dialogue with Alumni 

Description: In the fall of 1999, the Hutchins School celebrated its 30th anniversary with an alumni gathering.  After a Friday night dinner, alumni spent the day on Saturday in small seminar groups, discussing articles on a range of pedagogical issues in the morning session, and then brainstorming on ways to foster on-going interaction within the extended Hutchins community in the afternoon.  All three activities created opportunities for informal feedback on the value of a Hutchins education for former students, and for suggestions about possibilities for enriching the 

curriculum.

This spring the Hutchins School is planning another alumni gathering.  Friday evening, May 4, will feature a performance by Rob Weiner as Leonardo Da Vinci, followed by a reception and discussion session.  On Saturday, May 5, current pre-credential students will meet with former 

Hutchins students who are either currently teaching or enrolled in a credential program.

Justification: While formal surveys are extremely valuable in providing systematic feedback from alumni, opportunities for informal dialogue with alumni have proven equally useful in assessing the effectiveness of the Hutchins program.  In addition, alumni gatherings provide an opportunity for current Hutchins students to meet with former students and to learn from them how their experience in the Hutchins School has contributed to both their personal development and success in their careers.  Because a significant number of Hutchins students are preparing for careers in education, the upcoming workshop for current and former students in this field will provide useful information about the effectiveness of the program for future teaching and ways in which it might be strengthened. 

E. Feedback Process

Because of the highly collaborative nature of the Hutchins program, information generated from the portfolio process, collaborative planning, focus groups, and alumni surveys/informal dialogue is reported to the faculty on a regular basis.  Departmental meetings are held approximately every three weeks and issues raised in any of the above forums are added to the agenda as they arise.  In addition, faculty retreats are held at the beginning of each semester when topics requiring more in-depth discussion are addressed.   

F. Establishment of the Assessment Process

Assessment Approach Used/Basic Findings:

While the lower division GE program has always required the students to submit a portfolio of their work at the end of each semester, it is only in the last two years that they have been asked to submit a cumulative portfolio at the end of the second year and to write an essay summarizing their experience in the program.  Evaluation of this process has suggested that it would be beneficial to develop a more structured framework for the lower division portfolio that would document student learning in each of the GE categories outlined in the attached description of the lower division 

program.

The focus group on GE for the WASC report echoed these findings.  Students generally expressed a great deal of satisfaction with their experience in the lower division, particularly in the development of communication and critical thinking skills.  In addition, most students agreed that the integrated curriculum was the Hutchins School’s greatest strength, giving the GE program “a sense of direction [and] a sense of coherence.”  One student wrote, “if some specific areas were lacking, I gained a wealth of ideas and analytical procedures that connect with disciplines all over the place.”  On the other hand, a couple of students expressed a desire for greater coherence in the areas of history and science, which might be addressed through portfolio projects aimed at 

reinforcing continuity in each content area through the four semester sequence.

In connection with the upper division program, based on discussions in LIBS 402 (Senior Synthesis), faculty in the Hutchins School have concluded that the advising process in LIBS 302 needs to be more systematic in order to support students in completing their degrees in a timely manner. 
Report to the Department Faculty

The above findings formed the basis for an extensive discussion of the lower division curriculum at the last faculty retreat in January 2001.  Faculty spent several hours reviewing syllabi from each of the lower division courses.  It was clear from this process that significant improvements had 

already been made, and suggestions for further refinement were considered.  

Discussion of advising in LIBS 302 has been a focus of several faculty meetings during Fall 2000.

Action Items based on the Above Findings

Lower Division Portfolio: At the January retreat, it was agreed that the planning cadres for next fall would identify and develop specific portfolio projects to address the content areas covered in LIBS 101 and LIBS 201.  In addition, the science committee has met to coordinate topics more 

systematically throughout the four semester sequence.

Upper Division Advising: Advising materials and procedures for the upper division (including information for prospective transfer students) have been refined and augmented.  In addition, faculty responsible for teaching LIBS 302 (Introduction to Liberal Studies) have agreed upon essential components to be included in familiarizing new students with the Hutchins program.  Further, since students continuing from the lower division are not required to take LIBS 302, a process for introducing them to the upper division curriculum has been added in LIBS 202.
_________________________
Prof. Debora Hammond

Program Review Analyst

_________________________
Prof. Jeannine Thompson

Provost, Hutchins School
� Other courses (as listed in the catalog) which fulfill the core seminar requirement: 301A, B, C, D; 323B, 329B, 333D, 335C, 345A, 354C, 356A, 356C, 362D, 422A, 423A, 424C, 425D, 427B, 429D, 435D, 436C, 437B, 465A, 485B. 321A, B, C and D fulfill core requirement, but are larger courses and do not count as seminars.
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