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Department Mission Statement

The Psychology Department at Sonoma State University is distinguished by its focus on the quality of human experience.  We seek to maintain the department’s distinct focus on humanistic, transpersonal, existential, student-centered, interdisciplinary learning. The department is concerned with the quality of living and being in the larger environment.  We support a psychology that studies and enhances the quality of human life while affirming our connection to all of life and our interdependence with all creatures. Our approach to teaching emphasizes experiential learning, both inside and outside the classroom.

Department Educational Philosophy

Our curriculum is explicitly rooted in the recognition that psychology majors enter diverse occupational fields.  Therefore, distinctly different programs of study are most appropriate for these diverse occupational directions.  For example, the courses that best prepare a student to be an elementary school teacher, a personnel specialist in a corporation or a clinical psychologist are quite different.  In addition, our philosophical commitment is to a “person centered” model of education as articulated by Carl Rogers, which holds that the student, with expert faculty advice, is in the best position to choose a program of study that supports his or her unique personal directions and interests. Therefore, we require all students to learn a small central core of common knowledge and then provide students with a menu of specific course options designed to support a variety of interests and occupational directions.  It is our hope that our students will not only become trained in the discipline but will become informed educated citizens in the true sprit of a liberal arts education.

Program Assessment

As one of two psychology departments explicitly identified with humanistic psychology and a learner centered educational philosophy, our outcome objectives have historically been defined by the personal and professional goals of our students.  Since this makes desired outcomes as diverse as the students we serve, it has been a challenge for the department to attempt to define outcomes appropriate to the broad spectrum of our curriculum.  However, the changing nature of the student population and the fact that more than half of our faculty have arrived subsequent to our last major assessment of the curriculum have prodded us toward a thoroughgoing assessment of our curricular goals and objectives.  The student body is no longer composed primarily of self-directed re-entry students who acted as a critical leaven in an educational process that fostered independence and self-direction, and our faculty includes eight new permanent faculty, with only seven “old timers,” including three on FERP or leave.

As a result, much of the Interim Program Review process has been devoted to identifying the parameters that need to be clarified, and in some cases redefined, before meaningful assessment can be implemented.  This process has included a more global type of assessment of the major using an exit survey, two alumni surveys and focus groups of graduating seniors.  It also has included several faculty meetings devoted to identifying specific competencies and outcomes that could be measured.  However, this has resulted in only a preliminary assessment of the outcomes identified for our core curriculum (250, Introduction to Psychology; 306, History of Modern Psychology; 307, Humanistic, Existential & Transpersonal Psychology).

The assessment process has also led us to recognize the obsolescence of our Advisory Plans, particularly in view of the fact that the faculty champions of two of the five plans have retired.  The faculty is currently engaged in the process of reviewing the structure and requirements of the major.  To this end, several interest areas have been identified as the focus of curricular discussions.  These areas were identified on the basis of both faculty and student interests, the latter identified in an Advising Survey which has to date been administered to sections of Psy 306 and 307.  These interest areas have some overlap with our previous Advisory Plans and may become the focus of future advisory plans of concentrations, but there is no presumption that all of them will be represented in the formal structures of the major.  They include:

Lifespan Development

Depth Psychology and Creativity

Somatic, Performance and Health Psychology

Humanistic & Transpersonal Psychology

Clinical & Counseling Psychology

Social, Community, Organizational Psychology

As a result of several faculty meetings, consensus has emerged about several goals and objectives for the major

Specific learning goals and objectives for the psychology major

Goal 1.  Students should have knowledge of the theory and content of the four "forces" of psychology: psychoanalytic, behavioral, humanistic, and transpersonal. 

Objectives: 

1a.  Students should be able to identify and use the key concepts of psychoanalytic theory. 

1b.  Students should be able to identify and use the key concepts of behavioral theory.

1c.  Students should be able to identify and use the key concepts of humanistic-existential theory.

1d.  Students should be able to identify and use the key concepts of transpersonal theory.

1e.  Students should be able to discuss the major theorists and concepts of the four areas in thoughtful essays. 

1f.  Students should be able to apply psychological theories and concepts to problems and questions they find personally important.

Goal 2. Students should have the psychological knowledge and skills relevant to personal directions and career objectives.

2a. Students should be able to define life paths and career goals.

2b. Students should be able to develop skills relevant to pursuing them.

Goal 3.  Students should have interpersonal, social and cultural awareness and skills.

Objectives:

3a. Students should be able to demonstrate knowledge of differences and similarities in the way people are treated due to gender, race, ethnicity, culture, class, disabilities and sexual orientation.

3b. Students should be able to demonstrate the capacity to reflect on one’s cultural identity (and an awareness of how implicit cultural assumptions color our behavior.)

3c. Students should be able to demonstrate communication skills including perspective taking, empathic interaction and assertive communication.

3d. Students should be able to demonstrate knowledge of developmental stages, group and family dynamics and/or personality processes.

Goal 4. Students should understand the development of the self and others as a part of a continuing learning process.

Objectives:

4a. Students should be able to show an ability to move from one theoretical perspective to another perspective.

4b. Students should be able to identify their personal values.

4c. Students should be able to collaborate as a team or community member.

4d. Students should be able to demonstrate an ability for reflective thinking.

The assessment methodology for these objectives across the major is yet to be developed.  We did conduct a survey of outcomes faculty would identify for their particular classes.  The results are included in Appendix B.  For the current Interim Program Review cycle, the faculty decided to assess only those goals and objectives associated with the core courses for the major.  In addition, a global assessment of the major was undertaken using surveys administered to alumni and graduating seniors and focus groups of graduating seniors.

Assessment of Core Courses

Table 1 indicates the goals and objectives included in the three core courses; Psy 250, 306, and 307.  These outcomes are currently assessed by each course instructor on the basis of methods which include: short quizzes, cumulative multiple choice finals, personal reflection papers, student portfolios, short empirical projects, essay exams, small group projects, oral presentations, and term papers (see Olson & Smith, 2002 for their assessment of class assignments for Psy 250).  However, a uniform embedded assessment method has yet to be determined by the faculty.  

We assessed Goal 1 in relation to the curriculum of Psy 306 and 307 as part of our exit survey.  On the concept recognition section of the survey (Table 2) the recognition scores were deemed satisfactory for all concepts associated with Psy 306 and 307 except “schedules of reinforcement” (Behaviorism), “holism,” and “synergy” (Transpersonal Psychology).  The entire list is included in Appendix A and will serve as the basis for continuing discussion of the appropriate focus for our major, as well as the relationship between our major and other definitions of the field of psychology.

Global Program Assessment

Alumni and senior exit surveys.  We surveyed by mail all the psychology department BA graduates from the class of 1993 (n=104, 59% response rate) and all the psychology department BA graduates from the class of 1995 (n=87, 69% response rate).   The first survey included questions about the current type of employment (including job title), if the respondent was employed, whether they had applied or completed any graduate study and the degree to which psychology education developed a list of academic and personal skills, an evaluation of psychology department, undergraduate grades, income, internship participation.  In contrast to the first survey, the second survey included more academic and personal skills (and fewer department evaluation questions), whether respondents took courses (and learned information) relevant to different content areas and how much they worked during their studies.  We also surveyed 62 graduating senior psychology majors.  To explore the extent to which graduating seniors have gained appropriate psychological knowledge, we asked seniors to complete a 97-term recognition test (a method first used by the psychology department at CSU Chico). Students could rate each term from 1) not familiar with term, 2) recognize term, but can’t discuss, 3) can provide some explanation or discussion, 4) can explain and discuss general concept and 5) can explain and discuss with detail.  
Focus groups.  The focus groups were facilitated by a 3-person team of graduate students in Organization Development.  We thought it important that these groups be facilitated by people other than psychology faculty so that the student respondents would feel free to express their uncensored opinions without fear of reprisal.  The graduate Organization Development program is so removed from the undergraduate curriculum that these facilitators could truly function as "outsiders."  Beyond this, the three graduate facilitators we selected are mature adults who have some sophistication about such research based both upon their graduate training and the responsible positions they already occupy in the business world. There were 7 respondents in one of the groups and 10 respondents in each of the other two groups.  Since we typically graduate about 100 seniors each year in psychology, these 27 respondents represent a fairly significant sample— about 25% of our graduating class.
In general, respondents viewed the program positively (see http://www.sonoma.edu/users/s/smithh/ alumsurvey\survey.html for more information about latest alumni survey).  In fact, all our data shows that student and peer evaluations are extremely positive for specific courses and faculty members.  However, the two most disturbing findings were the relatively low level of satisfaction with the major in the alumni survey and the extreme dissatisfaction with advising.  In the most recent alumni survey, only 56.6% of the respondents would recommend the department without reservation, and only 66% of the respondents viewed the department as excellent or outstanding.  Among alumni who responded to the last mail survey, the top three suggestions (60%) for improving the psychology curriculum were:

1)  A desire for more career information and practical applications (31.7%), 

2)   More graduate school preparation (15%) and

3) More empirical research and scientific training (13.3%).  

Lack of preparation for graduate study and research also emerged as one of the most frequently mentioned reservation about recommending department. These themes also emerged in the senior focus groups as well.  For participants in the focus groups, the three areas of concern were

1) Needed improvements in advising, especially in relation to going on to graduate school

2) Perception that some classes, especially our two core classes, are too big

3)   Perceptions that there are not enough sections of some classes, making them difficult to get into

Given this data, we are inclined to look at systemic variables within the program.  As mentioned above, the Advisory Plans are obsolete, and aside from the core courses, there is not an easily recognizable structure to guide students through the major.  Many faculty have expressed a need for more well defined structures, and the current assessment of the curriculum is intended to develop such structures, although it is too early to tell exactly what they will be.

With regard to advising, while we recognize that we are not alone among departments in having this problem, we have initiated a process to assign each student to a faculty adviser.  New students will be randomly assigned.  A sample of 141 current students just completed an Advising Survey.  Although 44.7% of the students surveyed reported meeting with an advisor the past semester, 27.7% reported never meeting with a department advisor.  We plan to use this data to help us develop a method for assigning students to advisers based on shared interests, as well as giving us additional useful information about our majors.  Students may change advisers at their initiative, and we will continue to encourage them to connect with advisers sharing common interests

In addition, however, we are being challenged to deal with the implications of the fact that we have too many majors for the number of permanent faculty.  This affects both our ability to provide adequate advising to all majors and our ability to offer integrative experiences, such as senior seminars and independent study and research.  Faculty mentoring and modeling are essential to realizing our person-centered educational philosophy and to offering a major that will realize the core values of a liberal arts education—cultivating knowledge, values and attitudes, skills, and self-knowledge—for all of our majors.

We estimate that an appropriate average class size and advising ration for the psychology major would be approximately 20:1. (The department can continue to offer G.E. and service courses at a higher SFR.)   Given the fact that next year we will have thirteen permanent faculty (including our new hire and excluding faculty on FERP or other leave), an appropriate number of majors would be on the order of magnitude of 260.  The 2001-2002 annual average was 441 majors.  Since budget considerations militate against increasing faculty staffing, we need to find a way to reduce the number of majors by approximately 190 students.

Conclusion

As a result of this assessment effort, the Psychology Department is faced with three challenging tasks:


1.  Define more precisely the population of psychology students the psychology major should serve.

2.  Develop curriculum structures suitable to the needs of that student population and the professional interests and expertise of the faculty.

3.  Find effective methods for limiting the number of majors to a level that will permit us to assure every major a rewarding educational experience and the knowledge and skills necessary to meet the student's personal, academic, and career goals.

Table 1.

Matrix of program objectives and core courses

	
	Course

	Goal/Objective
	250
	306
	307

	1a. knowledge of psychoanalytic theory 
	x
	x
	

	1b. knowledge of behavior theory
	x
	x
	

	1c. knowledge of humanistic theory
	x
	
	x

	1d. knowledge of transpersonal theory
	
	
	x

	1e. discuss four forces
	x
	x
	x

	1f. apply to plans
	
	x
	x

	2a. define goals
	
	
	

	2b. obtain skills
	
	x
	x

	3a. cultural awareness
	x
	x
	x

	3b. reflect on cultural identity
	
	x
	x

	3c. communication skills
	
	x
	x

	3d. knowledge of stages
	
	x
	x

	4a. change perspectives
	
	x
	x

	4b. identify values
	
	x
	x

	4c. collaborate as team member
	x 
	x
	x

	4d. reflective thinking
	x 
	x
	x


Table 2.

Mean Recognition Score for Subsample of Key Concepts and Terms.

	Psychological Term
	Mean Recognition Score

	Psychoanalytic theory
	

	Archetype
	4.03

	Defense mechanisms
	4.50

	Ego and Id
	4.57

	Free association
	4.57

	Behavioral theory
	

	Classical conditioning 
	4.31

	Latent learning 
	3.05

	Operant conditioning (Type R)
	4.16

	Schedules of reinforcement
	2.86

	Humanistic- Existential
	

	Existential dilemma
	3.48

	Hierarchy of needs
	4.43

	Phenomenology
	3.79

	Reflective listening
	3.40

	Transpersonal
	

	Ecopsychology
	3.00

	Holism
	2.86

	Self-transcendence
	3.53

	Synergy
	2.86


Note. N=62. These terms are selected from a list of 98 different terms presented to respondents. Scores could range from 1) not familiar with term, 2) recognize term, but can’t discuss, 3) can provide some explanation or discussion, 4) can explain and discuss general concept and 5) can explain and discuss with detail.

Appendix A – Early Draft

Psychology Department Student Outcomes Survey

The Psychology department would like to know what terms and information you have become familiar with during the course of your B.A. in Psychology.  To give us some idea of this, we would like you to respond as indicated to the 100 terms shown, using the scan-tron provided.

INSTRUCTIONS:
On the scan-tron form, use the area designated for social security number to write in your best recollection of your CUMULATIVE GPA as it now stands.  Please omit the decimal point: ((example) 315 or 200 or 345 or 272.  Do not mark anything else in any other spaces on the scan-tron, except your answers (see below).

For each term presented, indicate whether you recognize it and could define, explain or discuss the concept.  Use the following scan-tron choices:

a) not familiar with term

b) recognize term, but can’t discuss

c) can provide some explanation or discussion

d) can explain and discuss general concept

e) can explain and discuss with detail

PLEASE DO NOT IDENTIFY YOURSELF IN ANY WAY AND ANSWER HONESTLY.

Thank you for your help.
1. active imagination

2. altered states of consciousness

3. Anima

4. Anxiety

5. anxiety disorder

6. archetype

7. attachment style

8. attribution theory

9. avoidance learning

10. Behavior modification

11. binocular depth cues

12. biofeedback training

13. bipolar disorder

14. central nervous system

15. cerebellum

16. cerebral cortex

17. cerebral hemisphere

18. Classical Conditioning (Type S)

19. client-centered

20. Closure

21. codeterminant transmission

22. cognitive development

23. Cognitive Maps

24. cognitive restructuring

25. Collaborative Learning

26. Collective  Unconscious

27. Complex

28. concrete reasoning

29. Conditioned Stimulus(CS)/Response (CR)

30. confluence

31. congruence

32. constructivism

33. content versus process (in therapy)

34. correlation coefficient

35. Creative Self

36. cultural relativity

37. database

38. defense mechanism

39. dendrite

40. denial 

41. depression

42. developmental tasks

43. dialogical phenomenology

44. displacement

45. DNA

46. Drive

47. ecopsychology

48. electroencephalograph

49. Emitted Response

50. empathy

51. empirical phenomenology

52. Epistemology

53. escape from freedom 

54. existential dilemma

55. experimental group

56. extinction

57. factors influencing attitude change

58. feedback loop 

59. Fictional  Finalism

60. Field Theory

61. free association

62. Gestalt

63. Gestalt psychology

64. Gestalt rules of organization 

65. Habit Strength

66. hierarchy of needs

67. holding environment

68. Holism

69. humanistic psychology

70. hyperremediation

71. hypothesis testing

72. Ego and Id

73. Identification

74. identification with the aggressor

75. independent variable

76. Inferiority Complex

77. information-processing approach

78. instrumental behavior

79. intelligence quotient

80. Interpersonal Theory

81. introjection

82. introversion-extroversion

83. Jungian shadow

84. just noticeable difference

85. karma  

86. Knowledge Community

87. latent learning 

88. learned helplessness

89. Libido

90. life-space

91. Little Albert

92. long-term memory

93. longitudinal research

94. mental illness

95. Milgram’s obedience experiment

96. Mind-Body Split (Descartes)

97. Naturalism

98. nature-nurture controversy

99. neo cortex

100. neurotransmitter

101. normal distribution

102. object constancy

103. one-pointed attention

104. Operant Conditioning (Type R)

105. outcome research

106. parasympathetic nervous system

107. peak experience

108. person-centered

109. persona

110. Personal   Unconscious

111. personality disorder

112. Phenomenology

113. phobia

114. placebo effect

115. pleasure principle

116. Positive Reinforcement

117. postmodernism

118. Projection

119. PsychInfo

120. psychoanalytic theory

121. psychosis

122. psychosomatic disorder

123. psychotherapy

124. Punishment

125. Pure Ideas (“Archetypes”)

126. qualitative research

127. radical behaviorism

128. radical solitude

129. raja yoga

130. Ratio vs. Interval scales

131. Reacculturation

132. reality principle

133. reflective listening 

134. relative deprivation

135. Repression

136. Resistance

137. right hemisphere

138. sample

139. Schedules of Reinforcement

140. schizophrenogenic families

141. selective teleology

142. self-actualization

143. self-disclosure

144. sensorimotor stage

145. sensory register

146. separation-individuation

147. Shadow

148. short-term memory

149. significance level

150. Skepticism

151. Social Construction

152. social exchange theory

153. social influence

154. Social Interest

155. social learning theory

156. socialization

157. socioeconomic status

158. spreadsheet

159. Stoicism

160. stress management

161. Striving for Superiority

162. sublimation

163. Sublimation

164. Superego

165. sympathetic nervous system

166. Synergy

167. systematic desensitization 

168. systems theory

169. Systems Thinking

170. the narrative approach

171. the Premack principle

172. traits

173. Transference

174. transpersonal psychology

175. unconditionally positive regard

176. Unconditioned Stimulus (UCS)/Response (UCR)

177. unconscious motivation

178. vicarious reinforcement

179. visual depth perception

180. wish fulfillment

181. zen mirror-mind 

182. zeitgeist

Appendix B

Possible Competencies List

1. Contributes to listening skills

2. Builds empathy skills

3. Required writing assignments promote competency in written   exposition

4. Required oral presentations promote competency in oral communication

5. Promotes creative expression, i.e. ability to communicate through art, music, movement, etc.

6. Deepens knowledge of one or more theoretical perspectives in psychology

7. Deepens historical knowledge of psychology, e.g. major theorists, schools of thought, etc.

8. Contributes to development of library research skills

9. Develops beginning competencies in the execution of psychological research

10. Contributes to development of statistical or numeracy skills

11. Develops computer skills

12. Promotes understanding of ethnic, racial, minority, gender, or sexual identity issues

13. Engenders understanding of cross-cultural issues

14. Promotes ability to contrast alternative theoretical perspectives

15. Deepens community involvement

16. Deepens understanding of community/social issues

17. Develops awareness of organizational issues

18. Develops leadership skills

19. Contributes to theoretical understanding of human development and the life cycle

20. Builds practical counseling and/or therapeutic skills

21. Develops awareness of ethical issues in psychology

22. Deepens understanding of human personality

23. Promotes personal growth and self-awareness

24. Promotes awareness of environmental issues/concerns

25. Contributes to development of an interdisciplinary perspective

26. Builds critical thinking skills

27. Develops insight into group dynamics

28. Builds group leadership skills

29. Builds knowledge of family dynamics and/or issues of parenting

30. Develops knowledge of psychopathology and beginning diagnostic skills

31. Develops experience and skill in teaching

32. Contributes to understanding of unconscious processes

33. Builds neurological/biological understanding of  behavior
	Course#
	Course Title
	Numbers representing competencies

	
	
	

	201
	Human Potential
	1, 2, 3, 5, 6, 18, 22, 23, 29

	237
	Careers in Psychology
	

	250
	Intro to Psychology
	1, 3, 5, 6, 7, 9, 12, 13, 14, 16, 19, 21, 22, 23, 26, 27, 28, 29, 32

	302
	Development of The Person
	1, 2, 3, 4, 5, 6, 7, 8, 12, 13, 14, 16, 17, 19, 21, 22, 23, 24, 25, 26, 29, 30, 32, 33

	303
	Person in Society
	1, 2, 3, 4, 5, 6, 7, 8, 11, 12, 13, 14, 16, 17, 18, 19, 21, 22, 23, 24, 25, 26, 27, 29

	304
	Sibling Relationships
	

	306
	History of Modern Psychology
	3, 4, 6, 7, 8, 13, 14, 21, 22, 23, 25, 26, 27, 28, 32

	307
	Humanistic, Transpersonal, & Existential Psychology
	1, 2, 3, 4, 5, 6, 7, 8, 9, 11, 12, 14, 19, 21, 22, 23, 25, 26, 27, 28, 32

	310
	Craving Ecstasy: Addiction & Recovery

	312
	Adult Development Lecture Series
	1, 3, 8, 12, 13, 15, 16, 21, 24, 26

	320
	Computer Applications in Psychology
	3, 4, 8, 9, 10, 11, 

	322
	Myth, Dream, & Symbol
	1, 2, 3, 4, 5, 6, 7, 8, 12, 13, 14, 15, 19, 20, 22, 23, 25, 27, 28, 32

	324
	Learning Moments
	

	326
	Social Psychology
	3, 6, 7, 8, 12, 13, 14, 16, 17, 21, 25, 27

	329
	Group Process
	1, 2, 3, 6, 12, 13, 15, 18, 19, 20, 21, 22, 23, 27, 28, 29, 32

	342
	Psychology of Meditation
	1, 2, 3, 4, 5, 6, 8, 11, 23

	352
	Psychology of Yoga
	1, 2, 5, 6, 7, 12, 13, 14, 15, 16,, 17, 18, 19, 22, 23, 24, 32, 33

	358
	Seminar in Psychology of The Body

	380
	Introduction to Psychological Research Methods
	3, 4, 8, 9, 21, 26

	404
	Psychology of Women
	1, 2, 3, 4, 6, 7, 8, 12, 13, 14, 15, 16, 19, 22, 23, 25, 26, 27, 29, 32

	408
	Transitions in Adult Development
	1, 2, 3, 4, 6, 7, 8, 9, 12, 13, 14, 19, 21, 22, 23, 26, 29

	410
	Child Development
	6, 7, 12, 13, 14, 19, 24, 29

	411
	Behavioral & Emotional Problems of Children
	2,  3,  6, 7, 11, 12, 13, 14, 15, 16, 19, 20, 21, 22, 25, 29, 30, 33

	412
	Adolescent Psychology
	2, 3, 4, 6, 7, 12, 13, 14, 15, 16, 19, 20, 21, 22, 25, 29, 30, 33

	418
	The Psychology of Family
	1, 2, 3, 4, 5, 6, 7, 8, 9, 11, 12, 13, 14, 17, 18, 19, 21, 22, 23, 26, 27, 28, 29, 32, 33

	421
	The Psychology of Aging
	1, 2, 3, 4, 6, 7, 8, 10, 12, 13, 16, 19, 21, 22, 29

	422
	Seminar in Living and Dying
	1, 2, 3, 4, 12, 13, 16, 19, 20, 22, 23, 26, 32

	423
	Community Psychology
	3, 4, 8, 11, 13, 14, 15, 16, 17, 18, 21, 24, 25, 26, 27, 28

	424
	Human Systems Leadership

	425
	Abnormal Psychology
	2, 3, 4, 6, 7, 9, 12, 13, 14, 16, 19, 20, 21, 22, 23, 24, 26, 29, 30, 32, 33

	428
	Introduction to Counseling
	1, 2, 3, 4, 6, 7, 12, 13,14, 18, 19, 20, 21, 22, 23, 26, 27, 28, 29, 30, 32

	429
	The Gestalt Process
	1, 2, 3, 4, 5, 7, 13, 18, 19, 21, 22, 23, 28, 29, 30, 32

	431
	Introduction to Art Therapy
	1, 2, 5, 6, 12, 13, 16, 19, 20, 23, 24, 25, 32

	438
	Psychological Aspects of Disability

	441
	Qualitative Research
	3, 4, 6, 7, 8, 9, 14, 21,  26, 28

	445
	Advanced Research Design and Analysis
	3, 4, 8, 10, 11, 21, 26

	445L
	Advanced Research Laboratory

	446
	Behavioral Cognitive Change Processes
	3, 4, 6, 7, 8, 9, 10, 11, 14, 20, 21, 25, 26, 30

	447
	The Psychology of Learning
	3, 4, 6, 7, 8, 9, 10, 11, 14, 26, 31

	448
	Cognitive Development
	

	451
	Neural Science & Biopsychology
	1, 3, 4, 5, 6, 7, 8, 9, 10, 11, 14, 18, 19, 20, 221, 23, 24, 25, 26, 30, 31, 33

	451L
	Neural Science & Biopsychology
	1, 3, 4, 5, 6, 7, 8, 9, 10, 11, 14, 18, 19, 20, 25, 30, 33

	454
	Biofeedback & Somatic Psychology Lab

	461
	Personality
	3, 4, 6, 7, 8, 12, 14, 22, 23, 26

	462
	Seminar in Humanistic & Existential Psychology
	1, 2, 3, 4, 6, 7, 8, 14, 21, 22, 23

	463
	History of Consciousness
	

	466
	Jungian Psychology
	1, 2, 3, 4, 5, 6, 8, 12, 13, 14, 16, 18, 19, 20, 21, 22, 23, 26, 27, 28, 29, 32

	472
	Seminar on Transpersonal Psychology
	1, 2, 3, 4, 5, 6, 7, 14, 18, 19, 22, 23, 24, 25, 26, 27, 28, 32

	481
	Research Internship
	8, 9, 10, 11, 15, 16, 17, 21

	482
	Teaching Internship
	1, 2, 4, 6, 7, 12, 13, 14, 18, 20, 22, 23, 25, 26, 27, 28, 31

	485
	Ecopsychology
	1, 3, 6, 15, 16, 18, 23, 24, 25, 27, 28

	489
	Ecopsychology & Ritual
	1, 3, 15, 16, 18, 23, 24, 27, 28

	490
	Expressive Arts with Children
	5, 15, 23

	490
	Advanced Counseling
	1, 2, 3, 6, 7, 12, 13, 18, 19, 20, 21, 22. 23, 27, 29, 32

	490
	Cross-Cultural Psychology

	490
	Integral Parenting
	1, 2, 3, 4, 5, 6, 7, 8, 11, 12, 14, 18, 19, 21, 22, 23, 25, 27, 28, 29, 32

	490
	Social and Emotional Development

	490
	Methods in Depth Psychology
	1, 2, 3, 4, 5, 6, 8, 9, 19, 22, 23, 25, 26, 32

	490
	Organizational Psychology
	3, 4, 6 8, 17, 25, 26, 27

	490
	T.A. Seminar on Teaching Intro. Psy.
	1, 2, 3, 4, 18, 28, 31

	494
	The Counseling Experience
	23, 29, 32

	497
	Group Work with Older Adults
	1, 2, 3, 12, 15, 16, 19, 23, 25, 27, 28

	499
	Internship
	12, 15, 16, 18, 20, 21, 22, 23, 27, 28, 29, 30


� Based on feedback from Smith, Olson, Hanson & Warmouth.  We do  not have any data from other instructors.





